
Tools for Teachers
sponsored by

2011 Study Guide
Antoni Cimolino
General Director

Des mcAnuff
Artistic Director

 

 

THE GrApEs oF WrATH
Based on the novel by John Steinbeck
Adapted by Frank Galati

From left: Janet Wright, 
Chilina Kennedy, Randy Hughson, 

Evan Buliung, Tom McCamus



The Grapes of Wrath Study Guide 
 
Table of Contents 
 
 
The Place 

 The Stratford Story ................................................................................................. 1 
 

The Play 

 The Author: John Steinbeck ...................................................................................3 

 A Steinbeck Timeline: Life and World Events .........................................................4 

 Cast of Characters ................................................................................................ 5 

 Plot Synopsis ........................................................................................................ 6 

 The Dust Bowl ........................................................................................................7 

 Migrant Farm Workers .......................................................................................... 8 

 The Migrant Experience: The Photography of Dorothea Lange ........................... 9 

 

Imaginative Ways to Approach the Text 

 Imaginative Ways to Approach the Text  
 Character Frieze ...................................................................................... 10 
 Migrant Monologues.................................................................................11 
 Hot Seat ................................................................................................... 13 
 Dust Bowl Songs...................................................................................... 15 

 
 

Discussion Topics for Your Class............................................................................ 15 
 
 
Resources ...................................................................................................................... 18 



The Stratford 
Story 

That Stratford, Ontario, is the home of the  
largest classical repertory theatre in North 
America is ultimately attributable to the dream 
of one man, Stratford-born journalist Tom  
Patterson. 
 
In the early 1950s, seeing the economy of his 
home town endangered by the withdrawal of 
the railway industry that had sustained it for 
nearly eighty years, Patterson conceived the 
idea of a theatre festival devoted to the works 
of William Shakespeare. His vision won the  
support not only of Stratford City Council and 
an enthusiastic committee of citizens, but also 
of the legendary British actor and director  
Tyrone Guthrie, who agreed to become the  
proposed festival’s first Artistic Director. The 
Stratford Shakespearean Festival of Canada 
was incorporated as a legal entity on October 
31, 1952. A giant canvas tent was ordered from 
a firm in Chicago, and in the parklands by 
Stratford’s Avon River work began on a  
concrete amphitheatre at the centre of which 
was to be a revolutionary thrust stage created 

to Guthrie’s specifications by internationally 
renowned theatrical designer Tanya  
Moiseiwitsch. 
 
From the balcony of that stage, on the night of 
July 13, 1953, actor Alec Guinness spoke the 
opening lines of Richard III: “Now is the winter 
of our discontent/ Made glorious summer by 
this son of York.” Those words marked the  
triumphant end to what had sometimes 
seemed a hopeless struggle against the odds 
to turn Patterson’s dream into a reality – and 
the beginning of an astonishing new chapter in 
Canadian theatre history. The other production 
of that inaugural six-week season, a modern-
dress version of All’s Well That Ends Well, 
opened the following night, confirming the 
opinion of celebrated novelist Robertson  
Davies that the new Festival was an  
achievement “of historic importance not only in 
Canada, but wherever theatre is taken  
seriously – that is to say, in every civilized 
country in the world.” 
 
Time proved the truth of Davies’ words, for the 
Festival’s pillared, porticoed thrust stage  
revolutionized the performance of classical 
and contemporary theatre in the latter half of 
the 20th century and inspired the design of 
more than a dozen other major venues around 
the world, including the Guthrie Theatre in  
Minneapolis, the Beaumont Theatre at Lincoln 
Centre and, in England, the Chichester Festival 
Theatre, the Crucible Theatre in Sheffield and 
the Olivier Theatre at the Royal National  
Theatre in London. Over the years, the Festival 
has made some amendments to the original 
design of Moiseiwitsch’s stage, without  
changing its essential format. 
 
At the end of the 1956 season, the giant  
canvas tent that had housed the Festival’s first 
four seasons was dismantled for the last time 
to make way for a new and permanent facility 
to be erected around the existing stage.  
Designed by architect Robert Fairfield, the new 
building would be one of the most distinctive in 
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the world of the performing arts: its circular 
floor plan and crenellated roof paying striking 
tribute to the Festival’s origins under canvas. 
 
In the years since its first season, the Stratford 
Shakespeare Festival has set benchmarks for 
the production not only of Shakespeare, 
Molière, the ancient Greeks and other great 
dramatists of the past, but also of such 20th-
century masters as Samuel Beckett, Bertolt 
Brecht, Anton Chekhov, Henrik Ibsen, Eugene 
O’Neill and Tennessee Williams. In addition to  
acclaimed productions of the best in operetta 
and musical theatre, it has also showcased –
and in many cases premièred – works by  
outstanding Canadian and other contemporary 
playwrights. 
 
Its artists have included the finest actors,  
directors and designers in Canada and abroad. 
Among the internationally renowned  
performers who have graced its stages are 
Alan Bates, Brian Bedford, Douglas Campbell, 
Len Cariou, Brent Carver, Hume Cronyn, Colm 
Feore, Megan Follows, Lorne Greene, Paul 

Gross, Uta Hagen, Julie Harris, Martha Henry, 
William Hutt, James Mason, Eric McCormack, 
Seana McKenna, Loreena McKennitt, Richard 
Monette, John Neville, Nicholas Pennell,  
Christopher Plummer, Sarah Polley, Douglas 
Rain, Kate Reid, Jason Robards, Paul Scofield, 
William Shatner, Maggie Smith, Jessica Tandy, 
Peter Ustinov and Al Waxman. 
 
Drawing audiences of more than 500,000 
each year, the Festival season now runs from 
April to November, with productions being  
presented in four unique theatres, and  
includes a full program of Beyond the Stage 
activities including concerts, discussion  
sessions, lectures and readings. It offers an 
extensive program of educational activities for 
students, teachers and other patrons, and  
operates its own in-house school of  
professional artist development: The  
Birmingham Conservatory for Classical  
Theatre. 

The original Festival tent is draped over the thrust stage in preparation 
for the first season, 1953.  
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The Author: 
John Steinbeck 
 
John Steinbeck was born in Salinas, California, 
on February 27, 1902, to John Ernst Steinbeck 
and Olivia Hamilton Steinbeck. He learned a 
love and respect for the environment of his 
childhood, an appreciation that appears in 
much of his work. Working at various times as 
a farm labourer, ranch hand and factory 
worker, he developed sympathy for working 
people, which he portrays to great effect in his 
best novels. 
 
Steinbeck enrolled at Stanford University in 
1919 and attended off and on until 1925, when 
he left before graduating. He was always  
passionate about writing and worked briefly as 
a journalist in New York City before returning 
to California. His first novel, Cup of Gold, was 
published in 1929, and during the 1930s he 
wrote most of his best California fiction: The 
Pastures of Heaven (1932), To a God Unknown 
(1933), The Long Valley (1938), Tortilla Flat 
(1935), which brought him his first commercial 
success, In Dubious Battle (1936), Of 
Mice and Men (1937) and The Grapes of Wrath 
(1939), for which he won the Pulitzer Prize in 
1940. 
 
The Grapes of Wrath was inspired by a series 
of articles he wrote for the San Francisco News 
about the plight of the migrant farmers in  
California’s Central Valley. His series, which he 
called Their Blood Is Strong, reveals the dire 
poverty, oppression of the migrants by callous 
landowners, and the labour unrest he  
witnessed. He even visited the camp built by 
the federal government called Weedpatch, 
where he met Tom Collins, the director, on 
whom he modeled the camp director in the 
novel. The articles brought him death threats, 
an FBI investigation and charges of Communist 
sympathy, never proven. In 1940 the book was 

adapted into a film directed by John Ford and 
starring Henry Fonda as Tom Joad. 
 
The Grapes of Wrath sold out an advance  
edition of 19,804 by mid-April, 1939, and was 
selling 10,000 a week by early May. It was 
praised by many critics as a masterpiece but 
criticized by others for its sentimentality and 
lack of complexity. An Oklahoma Congressman 
called the story a “dirty, lying, filthy manu-
script” because of the depiction of the Joads 
and the book’s language and its characters’ 
earthy behavior. In addition, Californians were 
indignant over their portrayal as oppressors, 
and Kern County banned the book well into the 
1940s. Nevertheless, the novel continues to 
sell well (about 200,000 copies a year by 
some estimates) and it is estimated to have 
been translated into between 40 and 60  
languages. 
 
Steinbeck wrote other well-known works of 
fiction, including Cannery Row, The Pearl, East 
of Eden and The Winter of Our Discontent. In 
addition, he produced travel narratives: Travels 
with Charley, a book celebrating American  
individuals; short stories, plays and film scripts. 
He was honoured with the Nobel Prize for  
Literature in 1962, and in his acceptance 
speech, Steinbeck said, “The ancient  
commission of the writer has not changed. He 
is charged with exposing our many grievous 
faults and failures, with dredging up to the light 
our dark and dangerous dreams for the  
purpose of improvement.” Steinbeck died in 
New York in 1968 at the age of 66. 

 
 - Diane Cook, L.A. Theatre Works, 2002. 
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A Steinbeck Timeline 
 

1902 John Steinbeck born on February 27 in Salinas, California. 

1915-19 Attends classes at Stanford University, leaving without a degree. Employed afterwards, 
intermittently, as a sales clerk, farm labourer, ranch hand and factory worker. 

1929 Publication of first novel, Cup of Gold. 

1930 Marries Carol Henning. 

1932 Publication of The Pastures of Heaven.  

1933  Publication of the novel To a God Unknown. 

1934 Gathers information on farm labour unions. Interviews labour organizer in Seaside. 

1935 Publication of first popular success: the novel Tortilla Flat, about Monterey’s paisanos. 

1936 Publication of the novel In Dubious Battle, about striking workers. 

1937 Publication of Of Mice and Men and The Red Pony. The play version of Of Mice and Men 
opens in New York and runs for 207 performances. 

1938 Publication of a seven-part series of articles in The San Francisco News entitled The  
Harvest Gypsies (re-titled later as a single piece: Their Blood is Strong) dealing with the 
migrant labour problem in California. 

1939 Publication of The Grapes of Wrath. It receives great popular acclaim as well as      
violent political condemnation for its depiction of Oklahoma migrants and California 
growers, as well as for its alleged “vulgar” language and socialist bias. 

1940 Film versions of Of Mice and Men and The Grapes of Wrath (starring Henry Fonda)      
released. Steinbeck receives the Pulitzer Prize for The Grapes of Wrath. 

1941 Separates from his wife, Carol. 

1942 Divorce finalized; publication of the novel The Moon is Down; play version of the same 
opens in New York; film version of Tortilla Flat is released; publication of Bombs Away. 

1943 Release of film version of The Moon is Down; marries Gwyn Conger. 

1944 Birth of first son, Thom. 

1945 Publication of Cannery Row. 

1946 Birth of second son, John IV. 

1947 Publication of The Wayward Bus and The Pearl. 

1948 Divorces second wife, Gwyn; elected to the American Academy of Arts and Letters. 

1950 Publication of Burning Bright; play version of Burning Bright opens in New York; marries 
third wife, Elaine Anderson Scott. 

1952 Publication of East of Eden. 
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1954 Publication of Sweet Thursday (sequel to Cannery Row). 

1955 N.Y.C. opening of Pipe Dream, a Rogers and Hammerstein musical based on Sweet 
Thursday. 

1957 Publication of The Short Reign of Pippin IV; release of film version of The Wayward Bus. 

1961 Publication of twelfth novel, The Winter of Our Discontent. 

1964 Presented with U.S. Medal of Freedom by President Lyndon B. Johnson. 

1968 Dies of arteriosclerosis in New York. 

1975 Publication of Steinbeck: A Life in Letters (selected correspondence), edited by his wife, 
Elaine. 

1979 Commemorative U.S. stamp issued on what would have been his seventy-seventh   
birthday. 

1991 Frank Galati’s play adaptation and production of The Grapes of Wrath for the             
Steppenwolf Theatre company wins the New York Drama Critics’ Circle Award for best 
play of the season. 

1992 Release of another film version of Of Mice and Men, directed by Gary Sinise and starring 
Gary Sinise and John Malkovich. 

THE JOAD FAMILY: 
Tom  
Ma  
Pa  
Granma 
Grampa 
Uncle John 
Rose of Sharon 
Noah 
Al 
Ruthie 
Winfield 
 
Jim Casy 
Muley Graves 
Willy 
Connie Rivers 
Camp Proprietor 

The Man Going Back 
Gas Station Owner 
Gas Station Attendant 
Mayor of Hooverville 
Floyd Knowles 
Contractor 
Deputy Sheriff 
Weedpatch Camp Director 
Camp Nurse 
Al’s Girl 
Elizabeth Sandry 
Hooper Ranch Bookkeeper 
Hooper Ranch Guard 
Mrs. Wainwright 
Mr. Wainwright 
Aggie Wainwright 
 
 

The Man in the Barn 
His Son 
 
First Narrator 
Second Narrator 
Third Narrator 
 
Man with the Guitar 
 
Car Salesmen 

Cast of Characters 
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Plot Synopsis 
 
Tom Joad is returning home to the family farm in Oklahoma after four years in jail when he runs into an 
old family friend, a former preacher named Jim Casy. The two men arrive at the Joads’ to find that the 
bank has repossessed the house and driven the family off their land. 
 
Tom and Casy meet the rest of the Joad family – Ma, Pa, Granma and Grampa; Tom’s siblings Al, Noah, 
Winfield, Ruthie and Rose of Sharon; and Rose’s husband, Connie Rivers – at Uncle John’s, where they 
are packing up to leave for California to find work as fruit pickers. 
 
Anonymous among the thousands who have made the same journey west, the Joads find themselves 
faced by a stark choice: to work for less than can sustain them or to join the ranks of the “reds,” who 
are fighting for fair wages. When Casy’s new calling as a labour leader costs him his life, Tom leaves the 
family to take up his cause. 
 
A violent rainstorm threatens to flood the rest of the Joads out of the disused boxcar that has become 
their home. Seeking higher ground, the family takes shelter in a barn, where Rose of Sharon, recently 
delivered of a still-born baby, performs an extraordinary act of benevolence to save the life of a starving 
man. 

The Stratford Shakespeare Festival’s 2011 production of The Grapes of Wrath: 
From left: Janet Wright as Ma, Chilina Kennedy as Rose of Sharon, Randy Hughson 
as Uncle John, Tom McCamus as Jim Casy and Evan Buliung as Tom Joad. 
Photo by Andrew Eccles. 
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The Dust Bowl 
 
The Dust Bowl catastrophe began with a plow 
and a dream. The escalating price of wheat 
during World War I encouraged the cultivation 
of large areas of the Great Plains previously 
used only for grazing. Through the 1920s, 
farmers confident in the bounty of the  
American heartland plowed under an area of 
100 million acres, including parts of Kansas, 
Colorado, Oklahoma, Texas and New Mexico.  
 
Farmers plowed the marginal land and reaped 
good harvests for years. But when cattle and 
sheep were returned to the land in the late 
1920s, they overgrazed soil that had already 
been loosened by cultivation. The native 
grasses that retained water were plowed  
under or eaten and rubbed away by livestock. 
A serious mistake in land management, the 
planting and overgrazing of the Plains needed 
only a small push to become a full-fledged  
disaster. 
 
That push came in 1931 when the rains 
stopped. Within three years, the central Plains 
region became a vast desert. High winds blew 
loose Plains soil as far as the East Coast,  
darkening closer cities under “black blizzards.” 
On a dry, windy day the sun could hardly be 
seen, and the dirt collected in drifts. In 1935 
the area was dubbed a “dust bowl” by the  
Associated Press, a grim name that never went 
away. It became the worst drought in American 
history. 
 
By mid-decade, the federal government was 
working to restore the land. Through  
progressive practices like contour plowing, 
crop rotation, shelter belts and strip plowing, 
agriculturalists strengthened the Great Plains 
against human abuse and unfriendly weather. 
By the early 1940s, the area was already  
recovering.  
 
The legacy of the Dust Bowl was harsh. About 

a quarter of the area’s population, perhaps as 
many as two million people, left the land. 
Some 200,000 ended up in California, where 
they accepted the ill-paid stoop labour of  
migrant workers. It was the most concentrated 
migration in United States history. When 
Woody Guthrie sang, “I’m a-goin’ where them 
dust storms never blow, blow, blow, / An’ I ain’t 
a-gonna be treated this way” (“Blowin Down 
This Road”), he sang for a heartland population 
that had become refugees in their own  
country.  
 
During the Dust Bowl years, what early  
explorers had dubbed the Great American  
Desert — the North American interior — lived 
up to its name. The Dust Bowl was not simply 
the result of prolonged drought but the  
consequence of humans and nature unwit-
tingly working in concert toward a disastrous 
end. 
 
Source:  
THE BIG READ – National Endowment for the Arts 
(www.neabigread.org/books/grapesofwrath/index.php) 
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Migrant Farm 
Workers 
 
Land in America is plentiful, but not always 
cheap. Those who cannot afford to buy it often 
work it for a wage. Tenant farmers cultivate a 
plot of land and pay a portion of the harvest to 
the owner, as do the Joads before the  
beginning of The Grapes of Wrath. But migrant 
farmers and labourers occupy a rung further 
down the ladder, traveling seasonally and  
getting paid by the bushel to do painful and 
dehumanizing “stoop labour.” 
 
Since subsistence farming began to wane  
during the late nineteenth century, cheap  
migrant labour in America has been in constant 
demand. The people taking migrant jobs have 
belonged to many different groups: whites like 
the Joads, African Americans, Native  
Americans, Asian Americans and Latinos. The 
Depression-era photographs of Dorothea 
Lange, Horace Bristol, Walker Evans and  
others made the grim faces of migrant farmers 
a permanent part of the collective American 
memory. 
 
During the Depression, American citizens  
desperate for work did most of the migrant 
labour. Due to the labour shortage caused by 
World War II, however, the Bracero Program 
brought five million Mexican agricultural  
workers to the United States, beginning in 
1942. The program ended two decades later, 
when a rash of accusations and lawsuits  
charging human rights abuses were filed 
against the American and Mexican  
governments. 
 
In the 1960s, the United Farm Workers brought 
to light the conditions of migrant laborers. Led 
by Arizona-born César Chávez, the union  
Organized protests, marches and boycotts to 
educate the American public about who was 

picking their produce and the conditions in 
which they lived. In the 1970s, an estimated 
seventeen million Americans participated in a 
successful boycott of non-union grapes. 
 
In more recent years, right-to-work legislation 
and a surplus of labour have prevented most 
migrant farmers from unionizing. Though  
estimates vary, it is safe to say that more than 
two million migrant farm workers labour in 
America’s fields — most of them Spanish-
speaking and at least 100,000 of them  
children. About a third of the total are U.S.  
citizens who live a hand-to-mouth existence. 
Their average education stops at the sixth 
grade, their lifespan ranks substantially below 
the American norm and the majority of them 
have incomes well below the poverty line.  
 
Many farm workers today labour under  
conditions familiar to the writers and  
photographers who chronicled their precursors 
during the Depression. Migrant farmers remain 
a large yet nearly invisible presence in the 
American mosaic. 
 
Source:  
THE BIG READ – National Endowment for the Arts 
(www.neabigread.org/books/grapesofwrath/index.php) 
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The Migrant Experience: 
The Photography of Dorothea Lange 
 
Under the direction of the Farm Security Administration (FSA), a relief agency created under the New 
Deal in America in 1937, photographer Dorothea Lange (1895-1965) took some of the best-known  
photos of the Depression, documenting life for the poverty stricken in rural America. 
 
Photos: Farm Security Administration –  
Office of War Information Photograph Collection. 
American Memory Collection, Library of Congress, Prints and Photographs Division 
http://memory.loc.gov/ammem/fsowhome.html 

Destitute pea pickers in California. Mother of seven 
children, age 32. 1936.  

18-year-old mother from Oklahoma, now a  
California migrant. 1937. 

Family of Mexican migrants in California. 1936.  

Migrant family outfit on U.S. 99 in California. 
1939.  
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Imaginative Ways to Approach the Text: 

Character Frieze* 
 

 
 
Setting up the activity: 

 Divide the class into groups of 7 or 8. Each group will work on lines from one character.  
 Hand to each group the sheet of paper with the lines from one character. Each member of the 

group will pick one of the lines that interests them – make sure they all pick different lines.  
 Next, ask them (as individuals) to make a “statue”/still representation of their line. 
 When the students have finished rehearsing their statue/pose/line, assemble them into an 

“audience”; then ask each group in turn to present their character. Have the members of the 
group line up in the order in which the lines are spoken in the play (which is the order in which 
they are written on the page). Each person in turn strikes their pose and says their line. 

 You can repeat the whole exercise as many times as needed in order to explore all the major 
characters. Be sure to prompt responses and discussion during the exercise such as: What 
situation might inspire this person to say this? Does the character seem to change at all as s/he 
speaks? What might explain that?  

 
Extensions 

 Have the group reassemble and rehearse a whole group sculpture – each individual statue 
must be connected to another in some way. Members of the group may pick new lines at this 
point if they wish (and if not all the lines were used the first time); they need not use all of the 
lines on the page, and several students may, indeed, choose the same line. When presenting, 
the group sculpture will form one group member at a time – it no longer matters in which order 
the students speak. As a further extension, groups may wish to add movement to their piece. 

 Reassemble the groups and have them discuss and record their answers to the following    
questions in relation to the character(s) they explored in their group (encourage them to use the 
play, notes, personal understanding of the text, and their knowledge of primary material): 

 What three or four carefully selected adjectives best describe the character’s dominant 
personality traits? 

 What two or three questions would you like to ask this character that would help you to 
better understand the individual? 

 What two or three objects or symbols do you associate with this character? 
 
*Adapted from an exercise devised by Shakespeare & Co. 

Grade Level 9 - 12 
Subject Area(s) English, History, Drama 
Curriculum Expec-
tations 

 Oral: 2.3, 2.5, 2.6 
 Reading and Lit Studies: 1.1, 1.2, 1.4 , 1.5, 1.8 
 Drama: A1.1, A1.2, A1.3, A2.2, A3.2, B1.2, C3.1, C3.3 
 Economics (CIE3M): explain… the economic problem of scarcity and the choices and trade-offs 

that individuals and societies must make; 
 History (CHA3U): describe the challenges faced by protest movements in the US (e.g. Migrant 

Worker); select and use a wide variety of relevant primary and secondary sources… that repre-
sent a diverse range of perspectives; express ideas… using a variety of styles and forms. 

Space Clear, open space in the classroom, with desks (either individual or in groups) pushed off to the 
perimeter of the room. 

Materials & Prep. Lines from the play for each character printed on individual sheets of paper 

Grade Level 9 - 12 
Subject Area(s) English, History, Drama 
Curriculum Expec-
tations 

 Oral: 2.3, 2.5, 2.6 
 Reading and Lit Studies: 1.1, 1.2, 1.4 , 1.5, 1.8 
 Drama: A1.1, A1.2, A1.3, A2.2, A3.2, B1.2, C3.1, C3.3 
 Economics (CIE3M): explain… the economic problem of scarcity and the choices and trade-offs 

that individuals and societies must make; 
 History (CHA3U): describe the challenges faced by protest movements in the US (e.g. Migrant 

Worker); select and use a wide variety of relevant primary and secondary sources… that repre-
sent a diverse range of perspectives; express ideas… using a variety of styles and forms. 

Space Clear, open space in the classroom, with desks (either individual or in groups) pushed off to the 
perimeter of the room. 

Materials & Prep. Lines from the play for each character printed on individual sheets of paper 
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Imaginative Ways to Approach the Text: 

Migrant Monologues 
 

 
 
Setting up the activity:  
 Begin with any number of circle warm-ups to establish focus and concentration. 
 In a clear, open space, have students mill about the room, walking with purpose and continuously 

searching to walk to/fill the empty areas in the space. Establish “Freeze” and “Go.” Prompt the   
students to make eye contact, relax their jaws, keep breathing, walk naturally/neutrally, etc. 

 Prompt students to walk as if leading with certain body parts (toes, knees, nose, hips, etc).          
Encourage massive exaggeration. Discuss what type of person might present themselves this way. 

 Distribute a deck of playing cards randomly throughout the group and have them look at their card 
(keeping it to themselves). Two is the lowest; ace the highest. Have students mill about the space 
portraying the number on their card as an indication of status. (Two being someone with no status 
and ace being someone with all the status). Prompt students to think about the different qualities of 
their movement as they mill about the room (weight, speed, direction, etc.) 

 
Students will then choose a photograph which will inspire the writing of their dramatic monologue. For 
a selection of inspiration photographs, visit the Library of Congress’s Voices from the Dustbowl     
American Memory collection at http://memory.loc.gov/ammem/fsowhome.html. The teacher will also set 
out a selection of images of objects or symbols (which may or may not be taken from the Voices from 
the Dustbowl website). All students will choose an object image to accompany their image of a person.  
Explain to the students that they will be writing a dramatic monologue (suggested length 25 to 35 lines 
or one handwritten page) from the point of view of the character/person in their photograph. They will 
be assuming this person’s voice. Once students are all seated individually at their desks with a piece of 
paper and a pen or pencil at the ready, allow the students a couple of minutes to just study their       

Grade Level 10 - 12 
Subject Area(s) English, History, Drama 
Curriculum  
Expectations 

 Oral Communication: 2.1, 2.2, 2.3, 2.4, 2.5, 2.6 
 Writing: 1.2, 2.1, 2.2, 2.3, 2.6, 2.7, 3.2, 3.5 
 Drama: A1.1, A1.2, A1.3, A3.2, B1.2, B2.1, B2.2, B2.3, C3.3 
 Economics (CIE3M): explain how the scarcity of economic resources requires individuals and 

societies to make economic choices; communicate the results of inquiries using a variety of 
styles and forms; 

 History (CHA3U): explain how regional identities emerged in the US; describe pivotal events in 
American history; describe the ongoing influence of American beliefs & myth on the history and 
society of the US; describe changing characteristics of the American agricultural… economies; 
describe the challenges faced by protest movements in the US (migrant workers); express ideas, 
argument, and conclusions… using a variety of styles and forms. 

 History (CHT30): outline a variety of interpretations concerning the position of the individual in 
society; describe factors that have interfered with individual and group rights since the begin-
ning of the twentieth century, describe and assess local, national, and global implications of 
major economic crises since 1900; express ideas, arguments, and conclusions… using a variety 
of styles and forms. 

Space Clear, open space in the classroom, with desks (either individual or in groups) pushed off to the 
perimeter of the room. 

Materials & Prep.  Images of migrant workers and objects/symbols from the period 
 Paper, pencils, pens 

Grade Level 10 - 12 
Subject Area(s) English, History, Drama 
Curriculum  
Expectations 

 Oral Communication: 2.1, 2.2, 2.3, 2.4, 2.5, 2.6 
 Writing: 1.2, 2.1, 2.2, 2.3, 2.6, 2.7, 3.2, 3.5 
 Drama: A1.1, A1.2, A1.3, A3.2, B1.2, B2.1, B2.2, B2.3, C3.3 
 Economics (CIE3M): explain how the scarcity of economic resources requires individuals and 

societies to make economic choices; communicate the results of inquiries using a variety of 
styles and forms; 

 History (CHA3U): explain how regional identities emerged in the US; describe pivotal events in 
American history; describe the ongoing influence of American beliefs & myth on the history and 
society of the US; describe changing characteristics of the American agricultural… economies; 
describe the challenges faced by protest movements in the US (migrant workers); express ideas, 
argument, and conclusions… using a variety of styles and forms. 

 History (CHT30): outline a variety of interpretations concerning the position of the individual in 
society; describe factors that have interfered with individual and group rights since the begin-
ning of the twentieth century, describe and assess local, national, and global implications of 
major economic crises since 1900; express ideas, arguments, and conclusions… using a variety 
of styles and forms. 

Space Clear, open space in the classroom, with desks (either individual or in groups) pushed off to the 
perimeter of the room. 

Materials & Prep.  Images of migrant workers and objects/symbols from the period 
 Paper, pencils, pens 
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photographs (simply the one of the person to begin with). 
 Have the students close their eyes and, imagining their face is clay, “mould” their own face into 

the shape of the person in their photograph. Next (still with eyes closed) have them assume the 
body position of the person in the image. Students may stand or move about the room as you 
prompt them to think about the weight of their character, how that person feels in their own 
skin, how they might move, what sort of status that person might have, etc. 

 Have students return to their desks, open their eyes and jot down, in point form, on their paper 
everything they know/imagine about their character. Prompt them to think about personality 
traits, age, likes, dislikes and the ONE BIG (and very personal and very specific) PROBLEM     
facing them in the specific moment captured in the photograph. Ask the students to use the 
image of the object/symbol they chose to inform the problem or represent the obstacle they are 
facing. What is this person’s name? Etc.   

 Once the brainstorming is complete, have the students turn over the paper and begin writing 
from this prompt: “I can’t stop thinking about…” Encourage them to keep writing but to respond 
in their writing to your periodic prompts. You may prompt them to find a way to incorporate a 
certain word into their next sentence, etc. After about 15 minutes or when it looks like everyone 
has about three-quarters to a full page full of handwritten text, give the class a two-minute 
warning and prompt them to complete their final thoughts and bring their writing to a close. 

 Have the students stand up and speak/read their text out loud to themselves as they move 
about the room. When they are finished, have them make any adjustments to the text they feel 
necessary after speaking/hearing it out loud. 

 Ask for three volunteers to come up front to read their monologue. The teacher (or another   
student) will act as “conductor.” Tap one student on the shoulder to signal that they should  
begin reading from the beginning of their monologue. Tap them again to stop at any given 
point and tap one of the other students on the shoulder to take over from the beginning of their 
monologue. Students pick up again exactly where they left off until all three monologues have 
been read to completion. If time allows, ask for comments and/or solicit three more volunteers 
to read. 

 
Extensions: 
 Have each trio rehearse a choral reading of their monologues for presentation to another class. 

Have them experiment with where one monologue leaves off and another begins, which common 
phrases to speak all together (if any), which phrases to repeat, etc. They may even incorporate the 
use of tableaux or movement into their choral reading.  
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Imaginative Ways to Approach the Text: 

Hot Seat 
 

 
 
Setting up the exercise: 
 Divide the students into groups of 5 or 6. Have each group pick a slip of paper with the name of one 

of the characters from The Grapes of Wrath on it from a hat. Each group will then discuss and      
record their answers to the following questions in relation to the character whose name they have 
drawn (encourage them to use the play, notes, personal understanding of the text, and their knowl-
edge of primary material): 

 What three or four carefully selected adjectives best describe the character’s dominant  
personality traits? 

 What two or three questions would you like to ask this character that would help you to  
better understand the individual? 

 What two or three objects or symbols do you associate with this character? 
 
 Next, explain that they will be interviewing these characters. Have students volunteer to be the  

interviewees (you will need a Tom, Ma, Granma or Grampa, Rose of Sharon, Al, Jim Casy, Connie, 
Muley Graves or any of the farmers who stay behind and didn’t head west, a camp manager and a 
“man going back.” These students need to be prepared to answer the types of questions brain-
stormed in their groups and to come to the “interviews” with an object/symbol associated with their 
character. 

 
 Next, allow the students who have agreed to act as the characters and be interviewed to collect 

their objects and “prepare” themselves for the interview. Have the rest of the students collect their 
recorded questions and assemble themselves in a circle. The students in the circle are historical 
researchers with a particular interest in the migrant experience. They have stumbled on some     
incomplete records of a family named Joad from that time period as well as some diary entries from 
other people who lived through the experience of that time and are hoping to complete their      

Grade Level 10 - 12 
Subject Area(s) English, History, Drama 
Curriculum  
Expectations  
Addressed 

 Oral: 1.1, 1.2, 1.3, 1.4, 2.1, 2.2, 2.3, 2.4 
 Reading and Lit Studies: 1.4 , 1.5 
 Drama: A1.1, A1.3, A2.2, B2.2, C1.2, C3.1, C3.3 
 Economics (CIE3M): communicate the results of inquiries using a variety of styles and forms; 
 History (CHA3U): describe the challenges faced by protest movements in the US (e.g. Mi-

grant Worker); select and use a wide variety of relevant primary and secondary sources… 
that represent a diverse range of perspectives; express ideas… using a variety of styles and 
forms; 

 History (CHT30): assess the local, regional, and/or global impact of selected local and re-
gional conflicts since 1900; outline a variety of interpretations concerning the position of the 
individual in society; describe and assess local, national, and global implications of major 
economic crises since 1900; express ideas, arguments, and conclusions… using a variety of 
styles. 

Space Desks moved aside and chairs placed in a large circle 
Materials & Prep. Index cards or slips of paper with one of the characters from The Grapes of Wrath printed on it. 

Students’ notes with questions prepared from the previous lesson. 

Grade Level 10 - 12 
Subject Area(s) English, History, Drama 
Curriculum  
Expectations  
Addressed 

 Oral: 1.1, 1.2, 1.3, 1.4, 2.1, 2.2, 2.3, 2.4 
 Reading and Lit Studies: 1.4 , 1.5 
 Drama: A1.1, A1.3, A2.2, B2.2, C1.2, C3.1, C3.3 
 Economics (CIE3M): communicate the results of inquiries using a variety of styles and forms; 
 History (CHA3U): describe the challenges faced by protest movements in the US (e.g. Mi-

grant Worker); select and use a wide variety of relevant primary and secondary sources… 
that represent a diverse range of perspectives; express ideas… using a variety of styles and 
forms; 

 History (CHT30): assess the local, regional, and/or global impact of selected local and re-
gional conflicts since 1900; outline a variety of interpretations concerning the position of the 
individual in society; describe and assess local, national, and global implications of major 
economic crises since 1900; express ideas, arguments, and conclusions… using a variety of 
styles. 

Space Desks moved aside and chairs placed in a large circle 
Materials & Prep. Index cards or slips of paper with one of the characters from The Grapes of Wrath printed on it. 

Students’ notes with questions prepared from the previous lesson. 
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understanding of the journey of the Joad family in particular and of others who experienced the 
particular hardships of the Dust Bowl in general. It must be noted that these interviews are taking 
place long after the events described in the play and that the interviewers are in possession of pow-
ers/technology that may enable them to communicate with people who are no longer living. Remind 
interviewees that some of their answers will come from the play (or novel) and others will be       
hypothetical based on the character’s motivation. Remind them that they are free to improvise their 
own answers based on their knowledge of the character. There is no right or wrong. 

 
 Have each “character” enter individually to sit in the centre of the circle and answer questions (the 

others wait outside until they are called in). Have the interviewers “discover” who the character is 
through their questions and the way the character answers them rather than “introducing” the  
character right off the bat. Limit the number of questions asked (you may want to come up with a 
“set list” that the whole class has agreed on for each character before hand) so as not to put too 
much pressure on the interviewee. The interviewers are to take notes on the interviews (you may 
divide the students into groups to take notes on the interviews of specific characters). 

 
Conclusion: 
 Have the students write a brief transcript of the interview(s) (interviewees included). 
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Imaginative Ways to Approach the Text: 

Dust Bowl Songs*  

 

 
 
Setting up the activity: 
 Introduce the students to the life and times of Woody Guthrie and the history of the protest song 

from the Dust Bowl to the present day. Have students consider the following quote: “Woody is just 
Woody. Thousands of people do not know he had any other name. He is just a voice and a guitar. 
He sings the songs of a people and I suspect that he is in a way, that people. Harsh-voiced and   
nasal, his guitar hanging like a tire iron on a rusty rim, there is nothing sweet about Woody, and 
there is nothing sweet about the songs he sings. But there is something more important for those 
who will listen. There is the will of a people to endure and fight against oppression. I think we call 
this the American spirit.” – John Steinbeck 

 Play some of Guthrie’s songs. Discuss the parallels between Guthrie’s life and music and the       
experience of the Joad family. How well does Tom Joad fit Steinbeck’s description of Guthrie?    
Discuss protest songs of the Dust Bowl era and their relevance to The Grapes of Wrath. Discuss  
protest songs as they relate to the students’ experience. Discuss later singers such as Pete Seeger 
and Bob Dylan. How do they carry on the efforts of Woody Guthrie? Are there later writers during 
the ‘60s whose themes have been influenced by Steinbeck? 

 Listen to songs from Bruce Springsteen’s 1995 album The Ghost of Tom Joad. Why would       
Springsteen use that allusion? Comment on the influence of Woody Guthrie. 

 Distribute the lyrics of “This Land is Your Land.” Play the song, focusing student attention on the 
last few (relatively unknown) verses. Discuss connections between the song and the novel. 

 Divide the class into groups of 4 or 5 and have them create their own lyrics to the tune and in the 
style of “This Land Is Your Land”. They may sing these a cappella or may accompany themselves if 
skills and time permit (they may rehearse and present on a subsequent day). 

 
 

Grade Level 10 - 12 
Subject Area(s) English, History, Music 
Curriculum  
Expectations 

Oral Communication: 1.6, 2.2, 2.5, 2.6 
Reading and Lit Studies: 1.1, 1.3, 1.5, 1.6 
Writing:1.1, 1.2, 1.3, 1.4, 2.1, 2.2, 2.3 
Music (AMU30): A2.1, B1.1, C2.1 
Music (AMU3M): A2.1, B1.2, B2.1, B2.2 
Economics (CIE3M): describe examples of how the self-interest of different stakeholder groups 

may conflict; communicate the results of inquiries using a variety of styles and forms; 
History (CHA3U): describe the influence of a variety of artists and styles on American music: 
History (CHT30): explain the relationship between artistic expression and its socio-political   

context; select and use a variety of relevant primary and secondary sources; express ideas,  
arguments, and conclusions… using a variety of styles and forms. 

Space Regular classroom setup 
Materials & Prep. Access to internet and projection equipment for showing video 

Recordings of Dust Bowl songs and playback equipment 
Lyrics to “This Land Is Your Land” 

Grade Level 10 - 12 
Subject Area(s) English, History, Music 
Curriculum  
Expectations 

Oral Communication: 1.6, 2.2, 2.5, 2.6 
Reading and Lit Studies: 1.1, 1.3, 1.5, 1.6 
Writing:1.1, 1.2, 1.3, 1.4, 2.1, 2.2, 2.3 
Music (AMU30): A2.1, B1.1, C2.1 
Music (AMU3M): A2.1, B1.2, B2.1, B2.2 
Economics (CIE3M): describe examples of how the self-interest of different stakeholder groups 

may conflict; communicate the results of inquiries using a variety of styles and forms; 
History (CHA3U): describe the influence of a variety of artists and styles on American music: 
History (CHT30): explain the relationship between artistic expression and its socio-political   

context; select and use a variety of relevant primary and secondary sources; express ideas,  
arguments, and conclusions… using a variety of styles and forms. 

Space Regular classroom setup 
Materials & Prep. Access to internet and projection equipment for showing video 

Recordings of Dust Bowl songs and playback equipment 
Lyrics to “This Land Is Your Land” 
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 Conclude with a discussion of the relevance of protest music today and the students’ shared       
experiences with other styles of protest music (eg. the blues, rap). 

 
Extension 
 Have students write their own, original protest song. 
 
 
 
*Lesson Credit: Paul Shilton and the Rock and Roll Hall of Fame. 

Discussion Topics for Your Class 
 
English: 
 
1. The title, The Grapes of Wrath, comes from the lyrics to the anthem “The Battle Hymn of the           
Republic.” Look up the words to the song and explain why you think Steinbeck used these words as the 
title for his novel. 
   
2. During the early years of publication and after people read The Grapes of Wrath, many forgot the 
Joads were fictional characters. Discuss what you think caused the public to view these fictional people 
as real. 
 
3. Some see The Grapes of Wrath as an allegory, a story where characters, setting and events have 
both a literal and symbolic meaning. What might the Joads’ journey symbolize? What might different 
characters like Tom, Ma, Jim Casy or Rose of Sharon symbolize? 
 
4. The heroes of The Grapes of Wrath have little to no social status; their language and behaviour is  
often coarse or crude. What was the author’s purpose in choosing these people as his protagonists? 
What would be the effect on readers if the Joads spoke and acted in more “proper” ways? 
 
5. How does the understanding of “family” change and evolve throughout the story? 
 
6. What are the effects on a society when some of its people are treated inhumanely? 
 
 
History: 
 
1. Compare and contrast the political and economic experience of the migrant workers in California in 
the 1930s with the experience of the miners in Nova Scotia during the same time period (research the 
Antigonish Movement). 
 
2. What would your political views have been if you had lived during the Great Depression? Would you 
have chosen a particular party or ideology? 
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3. What kinds of changes have come about because of the suffering of people like the Joads in the 
1930s? What similar problems exist in society today? What problems in recent (or past) times have been 
exposed by writers as Steinbeck did in The Grapes of Wrath? 
 
4. Migrant workers still toil in the fields of California and other states and provinces today. How similar 
are their experiences to those of the Joads? Who do you think are the Joads of today? 
 
5. Why were some of the roadside camps called “Hoovervilles?” Describe the conditions of these 
camps. 
   
6. Why do the “authorities” in the play call anyone who questions them or tries to organize the workers 
a “red” or a “red agitator?” What does the term mean? Has it been used at other times in history?  
 
 
For classes reading the play before seeing it: 
 
1. What do you expect to see on stage at the Stratford Shakespeare Festival? Have each student make a 
list of predictions about what they expect. Save these predictions. After your Stratford trip, revisit them 
to see how they compared to the actual production. 
 
2. Create a character web showing how all the characters are connected to each other. Discuss the 
complexity of these relationships and how they affect the progression of the play. 
 
 
After your Stratford trip: 
 
1. The Grapes of Wrath has appealed to readers around the world for 80 years and is regarded as a  
literary classic. What do you think the novel’s message is? 
 
2. What parts did you respond to most when watching it on stage? 
 
3. Were there parts you wished were different? How? 
 
 
 
 
 
 
 
 
 
For more classroom activities, complete with instructions, materials and Ontario curriculum expectation 
links, visit  
stratfordshakespearefestival.com/teachingmaterials. 
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Resources 
  
Driven from the Land: The Story of the Dust Bowl 
Milton Meltzer, Benchmark Books, 2000. 
This book includes documentary photographs and quotes from those most affected which bring the pe-
riod to life. 
 
John Steinbeck 
Catherine Reef, Clarion Books, 1996. 
 
Out of the Dust 
Karen Hesse, Scholastic, 1997. 
This verse novel for younger students is a great introduction to the plight of the farmers during the Dust 
Bowl told through the eyes of an adolescent in a series of diary-like poems. 
 
WEBSITES: 
 
National Endowment for the Arts: The Big Read 
The Big Read is a program of the National Endowment for the Arts designed to revitalize the role of   
literary reading in American popular culture. Study guide, radio show, etc. for The Grapes of Wrath. 
www.neabigread.org/books/grapesofwrath/  
 
Brief biographical information on John Steinbeck 
http://users.rcn.com/gregjonz/steinbeck/steinbec.html  
 
The Harvest Gypsies by John Steinbeck 
http://newdeal.feri.org/steinbeck/hg01.htm  
 
SJSU Center for Steinbeck Studies 
This website offers biographical information and photos of Steinbeck and links researcher to other sites 
and Steinbeck archives. Its goal seems to be to promote Steinbeck studies. 
www.sjsu.edu/depts/steinbec/srchome.html  
 
American Studies at the University of Virginia 
As a good companion to the novel, this site contains a section on the 1930s presented through the 
lenses of films, radio programs, print, and other forms of cultural expression. It requires ShockWave, 
RealPlayer and Netscape 3.0 or better for optimal use. 
http://xroads.virginia.edu/  
 
Voices from the Dust Bowl 
Located in the American Memory collection, this is an excellent multi-media resource for the lives of 
those portrayed in The Grapes of Wrath. 
http://lcweb.loc.gov/  
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History eSearch.com 
All links on this comprehensive history site have been previewed for quality academic content. Many 
U.S. history/Depression Era links contain excellent primary sources. 
www.snowcrest.net/jmike/  

The Grapes of Wrath Study Guide 
Stratford Shakespeare Festival 2011

19


	A Steinbeck Timeline
	Cast of Characters
	GOW Contents.pdf
	The Grapes of Wrath Study Guide
	Table of Contents
	The Place
	Imaginative Ways to Approach the Text




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice




